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Overview of PD series

. Friday, Nov. 8, 2:00 - 4:00 p.m. — KBOR policy and
overview of corequisite English and models

. Friday, Jan. 31, 2:00 — 4:.00 p.m. — Building corequisite

iInstruction: integrating the "Reading
scaffolding, and teaching & suppor:

Cycle,”
iNng reading

. Friday, Feb. 28, 2:00 — 4.00 p.m. — Su
non-cognitive & affective needs

oporting students

. Friday, April 4, 2:00 — 4:00 p.m. — Putting it all fogether:

Working fime & questions



What to Expect Today

Please parficipate as actively as you are
comfortablel

Cameras on or off
We will have a 10-min break ) Q”
Use the chat '  Record Reactions

Use the gestures to raise your hand or
share a reeling

W W "

¥ Raise Hand

O O O O

We will be sharing a lot of information and
occasionally asking you to share a short
response.

Unexpected pet and small child zoom
bombing are all good.




Help Us Read the (Zoom) Room

1. Please use the link in the chat to access a shared document.

2. Fill in what you already know about co-requisite composition in
the "K" column.

3. List any questions you have in the "W" column.

4. If someone has listed something that you also already know or
that you have a question about, type an asterisk next to the
statement or question.


Presenter Notes
Presentation Notes
Melanie --- Post link in the chat. 


Today's Objectives

« Learn a short background of the corequisite movement within
English and Writing Studies

» Discuss corequisite models with a focus on the Accelerated
Learning Program (ALP) model and its implementation at Butler
Community College

* Provide an overview of decision-making points for mplementing
corequisite classes



Background




Origins

2009:

« College completion agenda and 60% college completion
rate spurred by Lumina Foundation and fthe Bill and J
Melinda Gates Foundation—fund Complete College ' 4
America (Kelderman, 2020) -

 Lumina’s college completion agenda taken up by
President Obama’s administration (Kelderman, 2020;

Hebel, 2009) s

» National Governors Association adopt Complete College
America’s (CCA) College Completion Metrics (NGA . | -
Center for Best Practices, 2010)

« Corequisite Support becomes one of CCA’'s “game
changers”—core strategies proposed for decreasing
remediation—and rely on Peter Adams’ work at CCBC



Presenter Notes
Presentation Notes
The 1990s set the stage for a major shift in how what we in Writing Studies call “basic writing” and what other folks call “developmental education,” as open admissions was ended at CUNY, and states passed legislation moving developmental education from four-year institutions to two-year institutions. In 2009, things really take off when the new Lumina Foundation president writes the incoming President, Barack Obama, about his 60% college completion goal. The college completion agenda is born, and Peter Adam’s work on the Accelerated Learning Project at the Community College of Baltimore County (CCBC) is swept into the completion agenda’s reform efforts. Here’s a short run down of events from that time period.  


Origins cont.

2010-2012:

« |17/ states become early adopters of CCA’s
agendaq, including states like Connecticut and
Missouri that quickly pass legislation to reduce
remediation

* White House hosts multiple summits about
community colleges, and remediation is
identified as a “reason for low completion”
(White House, June 2011, p. 18)



Presenter Notes
Presentation Notes
The 1990s set the stage for a major shift in how what we in Writing Studies call “basic writing” and what other folks call “developmental education,” as open admissions was ended at CUNY, and states passed legislation moving developmental education from four-year institutions to two-year institutions. In 2009, things really take off when the new Lumina Foundation president writes the incoming President, Barack Obama, about his 60% college completion goal. The college completion agenda is born, and Peter Adam’s work on the Accelerated Learning Project at the Community College of Baltimore County (CCBC) is swept into the completion agenda’s reform efforts. Here’s a short run down of events from that time period.  


Seminal Approaches/Models

* Boot camps and summer bridge programs
« Stretch (Glau, 1996; Glau, 2007; Peele, 2010; Peele, 2014)
*  Studio (Grego and Thompson, 1995; Grego and Thompson, 2008)

* Accelerated models, including co-requisites (Adams, 1993; Adams, et al., 2009;
2016 BWe Special Issue; Anderst, Maloy, and Shahar, 201 6)

* (Other) Mainstreaming models (Lamos, 2000; McKenny, 2001; Melzer, 2015)

* Integrated reading and writing models (Bartholomae and Petrosky, 1986; Goen
and Gillotte-Tropp, 1993; Carter, 2008; Hern, 2011; Edgecombe, et al., 2014)

* Embedded support and intensive labs/workshop time with writing centers


Presenter Notes
Presentation Notes
Before CCA and the completion agenda, though, folks in Writing Studies had begun trying out different ways to approach first-year literacy development. 

https://bwe.ccny.cuny.edu/BWeCurrentIssue.html

Accelerated Learning Program (ALP)

. Developed by Peter Adams at the Community
College of Baltimore County (CCBC).

. ALP is a co-requisite (“mainstreaming’) approach to
developmental writing.

. ALP has been studied extensively by the Community
College Research Center and many other entifies.



Presenter Notes
Presentation Notes
Today, we’ll focus on the ALP model in large part because it has been taken up so extensively and is one of the models that best meets KBOR’s criteria for English corequisite approaches. As has already been noted, ALP was developed by Peter Adams at CCBC as a corequisite approach to basic or developmental writing where students are mainstreamed. ALP has been studied extensively by Community College Research Center and others. 


Guiding Principles

Students co-enroll in college-level class and support class in the
same semester with the goal of supporting students in achieving
the college-level course outcomes. The support class

» provides just-in-time instruction synced with and backwards
designed from the college-level class, offen pre-teaching
difficult concepts.

* Includes more time for reading, student success curriculum,
sentence-level considerations, and writing process.

* Incorporates “additional academic and non-academic support,
as needed” (Charles A. Dana Center, 2022)



Presenter Notes
Presentation Notes
Some of the guiding principles for ALP-style corequisites are that students co-enroll in the college-level class and the support class in the same semester. The goal is to support students in achieving the college-level course outcomes. The support class typically
provides just-in-time instruction synced with and backwards designed from the college-level class, often pre-teaching difficult concepts.
includes more time for reading, student success curriculum, sentence-level considerations, and writing process.
incorporates “additional academic and non-academic support, as needed” (Charles A. Dana Center, 2022)

In a few minutes, Kathy will discuss what these guiding principles look like in practice, and in our spring workshops, we’ll get into more details about how to implement these guiding principles. For now, we wanted to give an overview before discussing what research suggests about the impact of corequisite courses on various aspects of the student experience and on student outcomes.


https://www.utdanacenter.org/sites/default/files/2022-04/crdc_english_corequisite_design_principles_jan2022.pdf

Research-Supported Course Sfructure

- Same instructor for coreqg and first-year writing (FYW) class
FYW=all students in coreg

. Coreg=2 credit hours (compared with 1 credit) (Denley 2015,
2021) (Note: CCBC-style ALP is now 3 credit hours)



Presenter Notes
Presentation Notes
Denley’s analysis of Tennessee’s statewide implementation of 13 community colleges and of Georgia’s 26 public colleges and universities (26,000 enrollments) finds that there is a strong statistically significant different in outcomes in coreqs when the same instructor is used for the corequisite course and the first-year writing class, all students in the FYW are also in a coreq, and the coreq is 2 credit hours instead of 1. 

https://completega.org/analysis-co-requisite-instructional-strategies
https://completega.org/analysis-co-requisite-instructional-strategies

Break!

20 States and
30+ Years of Coregs



Presenter Notes
Presentation Notes
You’ve all been sitting for a bit, but before we take a 10-minute break, I want to preview what’s coming up next: After looking at recent research and having another activity, Kathy McCoskey from Butler Community College will discuss her 11 years of experience implementing coreqs, so stay tuned everyone, and we’ll see you back at INSERT TIME. Now that corequisites have been implemented broadly across 20 states over the last 30+ years, we have more research and scholarship about how to implement them well and what they may—and do not—accomplish. 


Selected Benefits:
Increased Pass Rates (Adams, 2020)

Community College of Baltimore County
33% passed FYW when placed in traditional pre-reg
/4% passed first year writing (FYW) in co-reg

Tennessee Board of Regents
30.9% passed FYW when placed in traditional pre-req
61.8% passed first year writing (FYW) in co-reg


Presenter Notes
Presentation Notes
Increased pass rates is the number one quantifiable benefit of corequisites, a finding that has been replicated in study after study since Adams first published about corequisites in 1993. As you can tell from this data, at Adams’ institution, Community College of Baltimore Count, there is a 26% difference in FYW pass rates and a similarly high 29% difference in Tennessee where corequisites were mandated for all 13 community colleges. 


Key Short-term Gains

Significantly improves completion of first-year writing and math courses (Miller,
Martorell, & Gerber, 2022; Ran and Lee, 2022; Ran and Lee, 2024)

Improves course understanding and engagement (Cerna, Plancarte,
Raufman, Machecha, & Wasserman, 2023)

Decreased afttrifion rates and increased retention to next semester: 2% at
Georgia State (Christie and Gaillet, 2020)



Presenter Notes
Presentation Notes
Ran and Lee (2022, 2024) have done some of the most systematic looks at corequisites, focusing on 10 years of data from Tennessee and its 13 institutions. Like Adams and many others, they found short-term gains, specifically for students who were on the cusp of placing into college-level classes. Specifically, multiple studies show corequisites improve—sometimes significantly—completion of first-year math and English classes when compared with students who might have otherwise taken stand-alone developmental education courses. Additionally, students report that corequisites improve course understanding and engagement, and some research suggests small decreases in attrition rates and increases in semester-to-semester retention. 

https://doi.org/10.1080/19345747.2021.1932000
https://doi.org/10.1080/19345747.2021.1932000
https://ccrc.tc.columbia.edu/publications/effects-corequisite-remediation-tennessee.html
https://edworkingpapers.com/ai24-928
https://ccrc.tc.columbia.edu/publications/lessons-dana-center-corequisite-research-design.html
https://ccrc.tc.columbia.edu/publications/lessons-dana-center-corequisite-research-design.html
https://eric.ed.gov/?id=EJ1269648

Long-term Losses or Neutral Outcomes

“most popular reform models (including multiple measures
assessment and placement, math pathways, and the co-requisite
approach) will indeed improve students’ rate of success in college-
level math and English, but they are unlikely to substantially improve
graduation rates” (Jaggars & Bickerstaff, 2018, p. 496).

Effects wash out within 3 years: no significant increase in "persistence,
transfer,” or college completion (Miller, Martorell, & Gerber, 2022; Ran
and Lee, 2022)

— Students who previously would have required stand-alone developmental
education are more likely to drop out

— Lowest scoring students are more likely to leave even in short-term certificate
programs (Ran and Lee, 2022; Ran and Lee, 2024)



Presenter Notes
Presentation Notes
That said, the short-term gains in course pass rates and semester-to-semester retention wash out within 3 years and correlate with more lower placing students dropping out altogether. As Community College Research Center researchers Jaggars and Bickerstaff (2018) note,  corequisites are unlikely to substantially improve graduation rates. This information is information for being realistic about what corequisites have been able to do thus far in terms of supporting student success and to be mindful about how we set up corequisites, knowing their longer-term limitations, especially for lower placing students in two-year colleges. 

https://doi.org/10.1080/19345747.2021.1932000
https://edworkingpapers.com/ai24-928

ACTIVIty:
Thinking about Your Students

. Consider some of the students who have been placed
INfo remedial composition classes at your institution.

. |denftify some of the strengths they bring to the
classroom and to your institution.

. Type some of these in the chat.



Assets-Based Versus
Deficits-Based Models

. How can an assets-based perspective change the
climate of the classroom?e

. How could it change your pedagogy®e


Presenter Notes
Presentation Notes
We have been trained to teach in a deficits-based mindset. A co-requisite model asks us to change our perspective.


ALP at Buftler
Community College

Kathy McCoskey
Dev. Ed. Lead, English Depf.



Presenter Notes
Presentation Notes
 To provide some background: Butler's journey into corequisite curriculum began in 2012 when I heard Peter Adams speak at a conference about his "ALP" (Accel. Learning Program) results and took that information back to my dept. And Dean. 


Our
Original
Pipeline

In the past, many Buftler students
faced a lengthy pipeline of
English courses. Depending on
their original placement at Butler,
It fook them aft least four semesters
to complete their English
requirements. Many students
‘leaked out” along the way.



Presenter Notes
Presentation Notes
We knew our English pipeline was too long for students and was a barrier.  052 = Sent. To Paragr. EG 060 = Para to Essay
Leakage rates between 052 to 101 were abysmal (Title III data revealed.)  EG 060 pass and retention rates very poor also.



--


ALP
Progression
at Butler

* Pilot Phase

Spring 2013: 2 sections. Peter Adams training on campus.
Fall 2013: 4 sections

» Scale Up

Spring2016: 35 sections. Online ALP begins. All dev. ed. Placers
allowed into ALP.

e Alternative Placement Measures

Fall 2018: 3.0 cumulative unweighted GPA placement leads to
fewer students in ALP. Approx. 75% of “alternate placers” pass
EG 101 with “C” or better even now.

e Current

Fall 2024: Offer F2F, online, and blended with first summer
sections for 2025.


Presenter Notes
Presentation Notes
Spring '13:  Pilot of 2 sections.  Peter Adams trained faculty, administrators, advisors.  Groups attended CADE. Spring 2016: scaled up:  trained, comm. Of prac. + ONLINE.  Changes in placement then and Fall '18. Now:  


ED

ESENTATION TITLE

ALP at Butler CC

EG 060 (Fund. of English,) + EG 101 (English Comp. ) = 6 cr.
EG 060 = 12 students; EG 101 = 25 students

Taught by same professor

ALP face-to-face classes are scheduled back-to-back. This arrangement
advantageously mixes two levels of students in the higher course and provides

timely, additional instruction and support for the developmental students in the
lower course.

Both classes use OER texts developed by our dept. and downloadable from class
shells. Additional choice of non-fiction book for each ALP section.

Idea to Essay:


Presenter Notes
Presentation Notes

Some key details about how our program is set up.


One ALP "section”

« 9241 EG 101 09:30-10:55 AM MW Rm 15110 (max. 13 students)
« 9246 EG 101 ALP 09:30-10:55 AM MW Rm 15110 (12 ALP students)
- 9426 EG 060 ALP 11:00-12:25 PM MW Rm 201 (12 ALP students)


Presenter Notes
Presentation Notes
Here you can see how one ALP section is set up, with 2 CRNs for EG 101, one for non-ALP and one for the ALPers.   The ALP sections for EG 101 and 060 are zeroed out and enrolled manually. We are working on finding a friendlier way to do this in Banner.    Advising receives a sheet of all the ALP sections for the next semester; Dev. Ed. Advisor checks sections.  


Tenants of Butler ALP

Backward design from EG 101 (and EG 102)
Curriculum scaffolding
High challenge; high support

. Attention to non-cognitive & affective issues (includes emphasis
on "belonging’)

- The Reading Cycle
Crifical Thinking

.- Active Learning


Presenter Notes
Presentation Notes
Tenants of the curr. & instruction.  Will discuss each of these after this.


EG 060 Fund. Of English EG 101 Composition |

Week 1 Week 1

* Introduce SWA (Reaction & Connection “The Writing Process” instructor video
to “A Lightbulo Moment” NPR interview) lecture (take notes)

Week 2 \ Week 2

ALP Backwards Design & Scaffolding

Pre-writing step

Quoting basics instructor notes page * “Essay Structure instructor video

lecture (take notes)
SWA rough draft—instructor feedback

* Introduce Essay #1 (illustration)
MLA formatting & Canvas submission

“how to”

SWA due

PRESENTATION TITLE


Presenter Notes
Presentation Notes
Backwards Design:  Aiming for EG 101 & 102 outcomes & skills to be introduced & practiced in EG 060.
Scaffolding:  Working ahead in EG 060 to prepare for EG 101's upcoming.  Variety of methods to do this.
High Challenge—ALP EG 060 is not to water down but to support their ability to rise to the challenge


What are the main reasons
most students in dev. ed. struggle
and/or drop out?


Presenter Notes
Presentation Notes
A big emphasis in ALP is being aware of the individual student's needs—building trust, communication, relationship.  "High support" 


Yec, .
&,
0 WO,
_ ~nte A

none of the above



Presenter Notes
Presentation Notes
Not these reasons!  


student beco Sf‘/
Vo @

affective issues

N Qe



Presenter Notes
Presentation Notes
Life issues      Affective issues (


life

affective |[— non-
ISSUes

cognitive
ISSues

ISSUes



Presenter Notes
Presentation Notes
Often, confidence is the biggest barrier.  They are able to do more academically then they think they can.   Our placement system (standardized tests) has reinforced that they are "not ready" but with the support of the Co-req they can do the work—it provides support, instruction, builds confidence


Corequisite Program Built fo Support

Establishing and maintaining positive, supportive relationships between
instructor & student, student & student. *

Providing class time for students to process content & practice skills*
Intervening when students show signs of struggle or disengagement*
Regular opportunities for students' metacognitive reflection®

Emphasis on knowledge and use of campus resources—the professor as
one who is aware of these and can introduce students to people, not offices

Class discussions and writing assignments that allow for reflecting on
challenges and growth (Hern, CAP)


Presenter Notes
Presentation Notes
(After reading list:  important to choose instructors who are nurturing but expect student responsibility at same time)


[ZDAPTED from Katie Hern, CAP

The Reading Cycle*

. Use Reading 1"'

- Strategies to [ Before

'\ Develop Writing Reading
- ~ o - '..:r _,_II

On to

Writing

" Reading Journal b Aﬂe r

Ir Summarizing _ Readi I"'lg
. Outlining =

v Making Inferences Ky
. Discussion 4

~ -
— -
pull Jeeep—_—

During

Reading

r Pre-Read i
' T L'
' FPreview n
|
. Ask Questions '
- ¥’
- Chun.lu’ng- 2
- —_ i ~ .1"-
- - b o

Annotating
Active Reading
Critical Reading
Seek Main Ideas
Cornell Notes

pa J


Presenter Notes
Presentation Notes
Another aspect of program:   Integrate reading with writing.  Start with "Before Reading" --preread, preview; During Reading:  annotating expected; After Reading:  Discuss, move up Bloom's taxonomy; On to Writing. . . .   (Critical thinking)


Emphasis on
WICOR Skills

AVID (Advancement Via \VAV/
Individual Determination) . -
fraining & strategies help = ert[ng
anchor our program. I\ Inquiry

Noted in our ALP Tenants are . | E]u”ah?m_m"
Critical Thinking (Inquiry)and Ny Mislelby \
Active Learning . Reading |

(Collaboration), but we N O |
emphasize all WICOR skills '
regularly.


Presenter Notes
Presentation Notes
Butler is an AVID Higher Ed. Institution.   Training and on-going support for use of AVID strategies.  For ex., KWL is one.   ALP uses all of these--explain


Faculty Development & Support

Training and mentoring for new ALP instructors

Community of Practice: small & large group share & collaborate sessions

- Mentors within our faculty
Canvas shared-resources shell
Incentives: during scaling up, now

New grant-funded positions: ALP Supplemental Instructors, Spring 25


Presenter Notes
Presentation Notes
Also:  CADE conferences, presentations/trainings for others,


Implementation

Considerations



Presenter Notes
Presentation Notes
Kathy hand off to Casey

https://docs.google.com/document/d/1r93Vg3DTYzskJNYik5SbBgnZqH5kyKJh/edit?usp=sharing&ouid=104808351589927203233&rtpof=true&sd=true
https://docs.google.com/document/d/1r93Vg3DTYzskJNYik5SbBgnZqH5kyKJh/edit?usp=sharing&ouid=104808351589927203233&rtpof=true&sd=true

Key Considerations

« Student demographics and needs

- Placement considerations

. Course creation

- Faculty selection and professional development
. Assessment

. Systems issues

- Course spaces, scheduling, and other logistics

. Institutional education and support


Presenter Notes
Presentation Notes
Casey: Reference handout. We’ll come back to this during question time in a few slides. 

https://docs.google.com/document/d/1r93Vg3DTYzskJNYik5SbBgnZqH5kyKJh/edit?usp=sharing&ouid=104808351589927203233&rtpof=true&sd=true

Major English Coreq Resource Hubs

« Accelerated Learning Program (ALP)

 California Acceleration Project

« Community College Research Center

« National Organization for Student Success (NOSS) “Resources on
Corequisites” List

« NSHE Corequisite English Professional Development Series
(videos)



Presenter Notes
Presentation Notes
Casey

https://alp-deved.org/
https://accelerationproject.org/corequisites/
https://ccrc.tc.columbia.edu/research/developmental-education.html
http://communitycollegedata.com/resources/corequisites/
http://communitycollegedata.com/resources/corequisites/
https://www.youtube.com/playlist?list=PLtYeOFqwo8KDvFZN6uz5urItn0MtdbKSO

Reflection

1. Use the link in the chat fo access a shared
document.

2. Return to the “W" column, and insert any
new questions that came up for during
during foday’s conversation.

3. Fillin one new thing you learned about co-
requisite composition in the "L" column.

4. |t someone has listed a similar question or
topic you learned, type an asterisk next to
the question or ideaq.



Presenter Notes
Presentation Notes
Melanie


Question Time



Presenter Notes
Presentation Notes
All


Spring PD Opportunities

Friday, Jan. 31, 2:00 — 4:00 p.m. — Building corequisite
iInstruction: infegrating the "Reading Cycle," scaffolding, and
teaching & supporting reading

Friday, Feb. 28, 2:00 — 4:00 p.m. — Supporting students’' non-
cognitive & affective needs

Friday, April 4, 2:00 — 4:.00 p.m. — Pufting it all together: Working
time & questions



References and Sources to Consider



https://docs.google.com/document/d/1r93Vg3DTYzskJNYik5SbBgnZqH5kyKJh/edit?usp=sharing&ouid=104808351589927203233&rtpof=true&sd=true
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