
COMPREHENSIVE REGIONAL NEEDS ASSESSMENT 

Carl D. Perkins V – Strengthening Career and Technical Education for 

the 21st Century Act

Due Date: February 1, 2022 

Regional Team Co-chairs:

Name Institution/School Phone Email 

USD(s) Sherri Bagshaw Chanute High School USD 413 620-432-2510 ext. 6906 bagshaws@usd413.org 

Postsecondary Institution(s) Sarah Robb Neosho County Community 

College 

620-432-0302 sarah_robb@neosho.edu 

Date: January 20, 2022 Regional Team:  Chanute Region 

● Secondary and postsecondary institutions shall not contract out the process of conducting the needs assessment.

● A co-chair can only serve on a maximum of two (2) regional teams.

● The Perkins comprehensive local needs assessment in Kansas is conducted regionally. In this Template, “local” and

“regional” are used interchangeably.

What is the purpose of this Template? 
1. Explain the purpose of the regional needs assessment
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2. Outline the required components of the assessment 

3. Provide tools for identifying new needs and/or re-evaluating the existing needs 
 

What are the tasks of the Regional Needs Assessment Stakeholder Team? 
1. Use evidence-based strategies to recognize needs of the regional industry 

2. Identify strengths and gaps of CTE programs in the region 

3. Identify strengths and gaps in student performance 
 

What are the tasks of the regional team co-chairs? 
1. Collaborate with the secondary/postsecondary co-chair 

2. Assemble and coordinate the work of the regional stakeholder team 

3. Participate in the state trainings and webinars 

4. Lead the labor data and student performance data analysis  

5. Schedule and conduct regional stakeholder team meetings (minimum of two meetings in the assessment year) 

6. Record discussion and decisions made by the regional stakeholder team 

7. Complete the needs assessment Template and accompanying documentation 

8. Submit the completed Template to PerkinsV@ksbor.org by February 1, 2022 
 

What is a comprehensive regional needs assessment? 
A needs assessment is a systematic set of procedures used to determine regional CTE strengths and gaps and consists of the following steps: 

1. Identify participants on the regional stakeholder team 

2. Identify data sources for the assessment. A list of approved data sources is provided in STEP 1: Analyze Labor Market Information section. 

3. Engage stakeholders in a review and analysis of focused data 

4. Identify areas of growth and strengths (what is working) 

5. Identify areas of opportunity and gaps (what is not working) 
 

Why complete a comprehensive regional needs assessment? 
The federal “Strengthening Career and Technical Education for the 21st Century Act” (Perkins V) requires that eligible recipients complete and 

update a local needs assessment every two years. The assessment must be included with the Perkins local grant application. There are six components 

of the comprehensive regional needs assessment: 

1. Evaluation of regional labor market data 

2. Evaluation of student performance 

3. Description of the CTE programs offered (size, scope, quality, and alignment to in-demand industry sectors) 

4. Evaluation of the progress toward implementing CTE programs and programs of study 

5. Description of recruitment, retention, and training for CTE educators 

6. Description of progress toward implementing equal access to CTE for all students, including special populations 

How often is a comprehensive regional needs assessment needed? 
The needs assessment must be: 
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● completed every two years with a review of progress in the interim year

● approved by the state prior to the submission of the grant application

● submitted with the application

● be part of an on-going performance management cycle

Who should participate in the needs assessment process? 
The regional needs assessment stakeholder team is comprised of a diverse group of local stakeholders who will develop, review, and analyze 

assessment results. Perkins V requires, at a minimum, the following stakeholders to participate in the needs assessment, the local grant application 

development, and the on-going consultation [Sec.134 (d) and (e)]: 

1. CTE program representatives at the secondary and postsecondary levels:

● Teachers

● Faculty

● Administrators

● Career guidance counselors and advocates

● Advisement professionals

● Specialized instructional support specialists and paraprofessionals

2. State or local workforce development board representatives

3. Representatives from a range of local businesses and industries

4. Parents and students

5. Representatives of special populations (see next section)

6. Representatives from agencies serving at-risk, homeless, and out-of-school youth

7. Representatives of Indian Tribes and Tribal organizations (where applicable)

Who is considered a member of special populations? 
According to Perkins V Sec. 2(48), the term “special populations” means-- 

(A) individuals with disabilities;

(B) individuals from economically disadvantaged families, including low-income youth and adults;

(C) individuals preparing for non-traditional fields;

(D) single parents, including single pregnant women;

(E) out-of-workforce individuals;

(F) English learners;

(G) homeless individuals described in section 725 of the McKinney-Vento Homeless Assistance Act (42 U.S.C. 11434a);

(H) youth who are in, or have aged out of, the foster care system; and

(I) youth with a parent who—

(i) is a member of the armed forces (as such term is defined in section 101(a)(4) of title 10, United States Code); and

(ii) is on active duty (as such term is defined in section 101(d)(1) of such title).

Process:
1. Assign co-chairs for the regional team
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2. Assemble the regional stakeholder team. All groups of stakeholders must be represented on each regional team.

3. Gather, review, and analyze data

4. Convene the regional stakeholder team (must meet at least twice throughout this process; virtual meetings are acceptable)

5. Complete the needs assessment Template

● All steps and all parts are required

● Incomplete assessments will not be approved

● Add rows to tables as needed

● Include the data evaluation tools, spreadsheets, and other materials that show how labor data was evaluated

● Include a copy of meeting documentation and/or minutes

6. Submit the finalized Template for the state approval at PerkinsV@ksbor.org

Template: 
STEP 1: Analyze Labor Market Information 

Part 1: Identify state labor market data sources for each pathway and program offered in your region 

Part 2: Identify local labor market data sources and request approval from the state  

Part 3: Analyze data and compare to the last regional needs assessment 

Part 4: Bring the regional stakeholder team together to discuss the findings from Parts 1, 2, and 3 

Part 5: Based on the input from local stakeholders, use this template to provide or update answers to the needs assessment questions 

STEP 2: Analyze Student Performance 

● Evaluate student performance in your region with respect to state-determined and local performance levels (core indicators)

● Include an evaluation of performance for special populations

STEP 3: Analyze CTE Programs 

Part 1: Size, Scope, and Quality 

Part 2: Progress Toward Implementing Programs of Study 

Part 3: Recruitment, Retention, and Training of CTE Educators 

Part 4: Progress toward Improving Access and Equity 
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COMPREHENSIVE REGIONAL NEEDS ASSESSMENT TEMPLATE 
 

 

 

● The assessment must be completed prior to completion of the local grant application 

 

● Only activities and expenditures for which the eligible recipient can demonstrate a need can be included in the local grant application 

 

● Local applications will not be accepted without the approved corresponding regional needs assessment 

 

● The needs assessment must be completed/updated every two years with a review of progress in the interim 

 

 

 

Regional Team 

Name: Chanute Region Date: January 20, 2022 

 

Regional Needs Assessment Team Co-chairs: Email: 

 

Phone number: 

Secondary: Sherri Bagshaw, USD 413 bagshaws@usd413.org 620-432-2510 ext. 6906 

Postsecondary: Sarah Robb, NCCC sarah_robb@neosho.edu 620-432-0302 
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Regional Needs Assessment Stakeholder Team 
At least one stakeholder for each category is REQUIRED 

Representative Name Institution and Position 

Secondary Co-chair Sherri Bagshaw USD 413, CTE Coordinator 

Postsecondary Co-chair Sarah Robb Vice President for Student Learning 

Teacher(s) - Secondary Leah Hoesli USD 413, Teacher 

Faculty - Postsecondary Laura Mallet NCCC, Faculty 

Secondary Administration Tyler Applegate USD 413, Asst. Principal 

Postsecondary Administration Brenda Krumm 
NCCC, Title III Director / Dean for 

Outreach/Workforce Development 

Specialized instructional support and 

paraprofessional(s) 
Jamie Manhart Greenbush CTE Coordinator 

Representative(s) of regional or local agencies 

serving out-of-school youth, homeless 

children/youth, and at-risk youth 
Hollye Hamm 

ANW Education Cooperative Vocational 

Supervisor 

Representative(s) of Special Populations  Kathy Brennon 
Prairie Ridge Community Developmental 

Disability Services 

Career Guidance and Academic Counselor(s) Darcie Croisant 
Humboldt USD 258, Counselor / CTE 

Coordinator 

Student(s) Unavailable Unavailable 

Community Jane Brophy Chanute Chamber of Commerce 

Business & Industry Scott Cunningham ADI Wire (Industry) 

Workforce Development Tina Friend Southeast Kansas Works 

Parent(s) Paula Drybread 
Prairie Ridge Community Developmental 

Disability Services 

Representatives of Indian Tribes and Tribal 

organizations (where applicable) 
Not Applicable  

Other Optional Stakeholders (Data Support, Admin 

Assistant, HR, Business Office, etc.) 
Kim Ewert Chanute Regional Development Authority 
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STEP 1: Analyze Labor Market Information 
 
Perkins V Act - Section 134(c)(2)(B)(ii): 

The local needs assessment shall include… 

 (B) A description of how career and technical education programs offered by the eligible recipient are—  

(ii) (I) aligned to State, regional, Tribal, or local in-demand industry sectors or occupations identified by the State workforce development 

board described in section 101 of the Workforce Innovation and Opportunity Act (29 U.S.C.3111) (referred to in this section as the ‘State 

board’) or local workforce development board, including career pathways, where appropriate; or 

(II) designed to meet local education or economic needs not identified by State boards or local workforce development boards. 

 

What does the law mean? 

Each region will analyze how local CTE programs are meeting workforce needs. Eligible recipients evaluate labor market demand based on state and local 

data sources. 

 
Part 1: Identify sources of labor market data 

All data sources must come from the approved labor market data list (see below). 

If you have a source of local data that is not included on this list, email PerkinsV@ksbor.org to request approval.  

 

Approved Sources of Data: 

1. Kansas Department of Labor Reports – Kansas Labor Information Center (KLIC) https://klic.dol.ks.gov/vosnet/Default.aspx 

including but not limited to: 

a. Long Term Projection Data 

b. Short Term Projection Data 

c. Vacancy Reports 

d. High Demand Occupations 

e. Occupational Reports 

2. Kansas Career Navigator Data 

https://kscareernav.gov/  

3. KSDegreeStats.org 

https://www.ksdegreestats.org/program_search.jsp  

4. K-TIP Report  

https://kansasregents.org/workforce_development/k-tip-report  

 

 

 

 

 

 

mailto:PerkinsV@ksbor.org
https://klic.dol.ks.gov/vosnet/Default.aspx
https://kscareernav.gov/
https://www.ksdegreestats.org/program_search.jsp
https://kansasregents.org/workforce_development/k-tip-report
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In order to use the above mentioned reports effectively, the regional teams will be provided with training on how to crosswalk Classification of 

Instructional Programs (CIP) used in education to Standard Operational Classification (SOC) used by the U.S. Department of Labor. 

 

O*NET Online is a common tool used to crosswalk CIP to SOC and can be found at https://www.onetonline.org/crosswalk/  

 

Part 2: Use additional approved sources of data 

Request approval for additional local sources of labor market data by email -  PerkinsV@ksbor.org 

 

Part 3: Conduct preliminary data analysis 

 

Part 4: Convene the regional stakeholder team to discuss the findings from Parts 1, 2, and 3 

 

Part 5: Based on the input from local stakeholders, use this template to provide answers to the regional needs assessment questions 

 

Complete tables on the following pages. Add rows as needed.  

https://www.onetonline.org/crosswalk/
mailto:PerkinsV@ksbor.org
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Q1: How do the pathways and programs already offered in the region compare to regional 

job demand?  

 

List pathways/programs with adequate 

concentrator count for the job openings 

List pathways/programs with too few 

concentrators for the job openings 

List pathways/programs with too many 

concentrators for the job openings 

Healthcare Coding 
Medical Assistant 
Medication Aide 
Certified Nurse Aide 
Welding 

Computer Program Design & Development 
Computer Support Specialist 
Court Reporter 
Construction Technology 
Electrical Technology 
Health Information Technology 
Occupational Therapy Assistant 
EMT 
Surgical Technology 
Accounting 
Paralegal 
Industrial Maintenance Technology 
Aerostructures 

HVAC 
Registered Nurse 
Licensed Practical Nurse 
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Q2: What pathways/programs (if any) are not offered, but are needed in the region? 

 

Pathway/Program Evidence from Kansas Labor Market Data Evidence from Regional Sources 

Diagnostic Medical Sonography 
(Possible Start for NCCC in Fall 2022) 

Demand: 49 Annual Openings with a high 
Annual Mean Wage of $77,252 

 

Regional support established via KBOR 
program approval process with Advisory 
Board documentation.  Confirmation was also 
established in local stakeholder meetings. 

Dietary Manager 
(Possible Start for NCCC in Fall 2022) 

Demand: 8 Annual Openings with Annual 
Mean Wage of $30,879 

Local demand was demonstrated through 
programmatic approval process with KBOR 
along with confirmation in local stakeholder 
meetings.  

Plumbing 
Demand: 30 Annual Openings with a high 

annual wage of $48,420 

Local stakeholder team identified gaps in 
availability of service.  Long wait times for in 
home repairs.  Also discussed that facilities 
are often in the market for plumbing 
specialists as opposed to general 
maintenance. 

Automotive Collision Repair / Automotive 
Service Technology 

Combined Demand: 47 Annual Openings with 
annual wage range of $33,845 - $46,218 

Local stakeholder team discussed a potential 
partnership between NCCC and Erie High 
School to provide this program in the region.  
Local service providers have shut down and 
local dealerships are becoming desperate for 
skilled applicants. 

Medical Laboratory Technology 
Demand: 16 Annual Openings with a high 

annual wage of $49,463 

Local stakeholder team discussed the 
potential for this program along with the 
possible pathway articulations from HS 
through Post-secondary.  
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Pathway/Program Evidence from Kansas Labor Market Data Evidence from Regional Sources 

Transportation / Truck Driving 
Demand: 213 Annual Openings with Annual 

Mean Wage of $41,242 

Local stakeholder team discussed the lack of 
nearby options for this training and obvious 
demand.  Barriers include high cost of 
providing program, non-academic training 
programs available, and age restrictions for 
over the road drivers.  

Childcare Workers (Daycare) 

Demand: 63 Annual Openings with Annual 
Mean Wage of $21,184 

(Administrator in Childcare Annual Mean 
Wage: $53,869)  

Local stakeholder team focused on the 
demand established locally for childcare.  
Discussion included current available training 
programs, with a concern raised about 
success of online training for this career.  

Veterinary Technician 
Demand: 8 Annual Openings with Annual 

Mean Wage of $39,268 

Program was discussed as a need.  Discussion 
included informing the group that 
Independence Community College currently 
offers the program. 
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Q3: Provide justification for offering the pathway(s)/program(s) that have too many 

concentrators for the job openings/demand (Q1, column 3), include additional supporting 
data. 

 

Program/Pathway Reason for offering these 

Programs/Pathways  

Kansas Labor Market Data  

or Local Labor Data Source 

HVAC 

This program is currently offered by NCCC in 
three locations outside of the local region 
defined by this needs assessment process.  
We may expand the program to the Chanute 
location in the future.  

There are 335 annual openings in the state of 
Kansas for HVAC workers.  The annual mean 
wage for this occupation is $54,112.  
Feedback from the local stakeholders indicate 
the inability for local HVAC service companies 
to find skilled applicants.  Program 
completers have a good chance in the state 
to find work at a well paying rate. 
 

Nursing (LPN / RN) 

This bi-level program is currently offered by 
NCCC in two locations, one of which is 

outside of the local region defined by this 
needs assessment process.  NCCC has offered 

the LPN program since 1963 and the RN 
program since 1982. 

There are 1,965 annual openings for RNs and 
610 openings for LPNs in the state of Kansas.  
The annual mean wage for a RN is $64,206 
and the annual mean wage for a LPN is 
$45,068.  Nursing is listed as 2nd in the top 10 
local high demand high wage occupations on 
the Kansas Career Navigator for Local Area 5 
– Southeast. 
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STEP 2: Analyze Student Performance 
 

Perkins V Section 134(c)(2)(A) 

The local needs assessment shall include… 

(A) An evaluation of the performance of the students served by the eligible recipient with respect to State determined and local levels of 

performance established pursuant to section 113, including an evaluation of performance for special populations** and each subgroup described 

in section 1111(h)(1)(C)(ii) of the Elementary and Secondary Education Act of 1965. 

 
What does the law mean? 

The needs assessment must contain an evaluation of CTE concentrators’ performance on the core performance indicators, which includes special 

populations. Each subgroup and special population for both secondary and postsecondary institutions must be included in the assessment. 

 

The regional stakeholder team must meet and evaluate the student performance strengths and gaps based on the data for the entire region.  

 

According to Perkins V Sec. 2(48), the term “special populations” means--  

(A) individuals with disabilities;  

(B) individuals from economically disadvantaged families, including low-income youth and adults;  

(C) individuals preparing for non-traditional fields;  

(D) single parents, including single pregnant women;  

(E) out-of-workforce individuals;  

(F) English learners;  

(G) homeless individuals described in section 725 of the McKinney-Vento Homeless Assistance Act (42 U.S.C. 11434a);  

(H) youth who are in, or have aged out of, the foster care system; and  

(I) youth with a parent who—  

(i) is a member of the armed forces (as such term is defined in section 101(a)(4) of title 10, United States Code); and  

(ii) is on active duty (as such term is defined in section 101(d)(1) of such title).  

 

According to ESEA of 1965 Sec. 1111(h)(1)(C)(ii), the term ‘‘subgroup of students’’ means—  

(A) economically disadvantaged students; 

(B) students from major racial and ethnic groups; 

(C) children with disabilities; and 

(D) English learners. 
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Major racial and ethnic groups included in federal Perkins reporting: 

1. American Indian or Alaskan Native  

2. Asian 

3. Black or African American  

4. Hispanic/Latino 

5. Native Hawaiian or Other Pacific Islander 

6. White 

7. Two or More Races 

8. Unknown 

 

 

Secondary Performance 
1S1 – Four-year Graduation Cohort Rate  

The percentage of CTE concentrators who graduate high school, as measured by the four-year adjusted cohort graduation rate (defined in section 

8101 of the Elementary and Secondary Education Act of 1965). 
 

2S1 – Academic Proficiency in Reading/Language Arts 

CTE concentrator proficiency in the challenging state academic standards adopted by the state under section 1111(b)(1) of the Elementary and 

Secondary Education Act of 1965, as measured by the academic assessments in reading/language arts as described in section 1111(b)(2) of such Act. 
 

2S2 – Academic Proficiency in Mathematics 
CTE concentrator proficiency in the challenging state academic standards adopted by the state under section 1111(b)(1) of the Elementary and 

Secondary Education Act of 1965, as measured by the academic assessments in mathematics as described in section 1111(b)(2) of such Act. 
 

2S3 – Academic Proficiency in Science 
CTE concentrator proficiency in the challenging state academic standards adopted by the state under section 1111(b)(1) of the Elementary and 

Secondary Education Act of 1965, as measured by the academic assessments in science as described in section 1111(b)(2) of such Act. 
 

3S1 – Post-Program Placement 
The percentage of CTE concentrators who, in the second quarter after exiting from secondary education, are in postsecondary education or advanced 

training, military service or a service program that receives assistance under Title I of the National and Community Service Act of 1990 (42 U.S.C. 

12511 et seq.), are volunteers as described in section 5(a) of the Peace Corps Act (22 U.S.C. 2504(a)), or are employed. 
 

4S1 – Nontraditional Program Concentration 

The percentage of CTE concentrators in career and technical education programs and programs of study that lead to non-traditional fields. 
 

5S2 – Program Quality – Attained Postsecondary Credits 
The percentage of CTE concentrators graduating from high school having attained postsecondary credits in the relevant career and technical 

education program or program of study earned through a dual or concurrent enrollment or another credit transfer agreement. 
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Postsecondary Performance 
1P1 – Postsecondary Retention and Placement  

The percentage of CTE concentrators who, during the second quarter after program completion, remain enrolled in postsecondary education, are in 

advanced training, military service, or a service program that receives assistance under Title I of the National and Community Service Act of 1990 

(42 U.S.C. 12511 et seq.), are volunteers as described in section 5(a) of the Peace Corps Act (22 U.S.C. 2504(a)), or are placed or retained in 

employment. 
 

2P1 – Earned Recognized Postsecondary Credential  

The percentage of CTE concentrators who receive a recognized postsecondary credential during participation in or within 1 year of program 

completion. 
 

3P1 – Nontraditional Participation 
The percentage of CTE concentrators in career and technical education programs and programs of study that lead to non-traditional fields. 
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Q4: Based on the secondary and postsecondary performance data, what are the region’s 

strengths and gaps in student performance? Address overall student performance as well 
as each special population and subgroup.  

 

 Identify Strength(s) 

How are these strengths being sustained in the 

region? 

Identify Gap(s) 

What are the root causes of the gaps? 

Overall Student Performance in the Region 
 
 
 
 
 
 

Postsecondary: 
Placement 95.59% (1P1 - Above State Performance) 
Credentials 88.16% (2P1 - Above State Performance) 

Secondary: 
1S1 Graduation Rate: 97.74%  
2S2 Academic Attainment Math 27.56%  
2S3 Academic Attainment Science 35.79%  

Postsecondary: 
Non-Traditional Gender Participation 5.76% (3P1 - 
Below State Performance) 

Secondary: 
2S1 Academic Attainment Reading 30.88%  
3S1 Total Placement 76.58%  
Covid 19 shutdown had a major impact on our 
state testing results.  Most school districts were 
playing catchup all of 2020-2021. 

Performance of Special Populations 

Individuals with disabilities 
 

Post Secondary: 
Credentials (2P1-Postsecondary) = 83.33% 
 
 
 

Postsecondary: 
Placement (1P1 –Postsecondary) = 80% 

Secondary: 
1S1 Graduation Rate: 65%  
3S1 Total Placement Rate 41%  

Individuals from economically 

disadvantaged families, including low-

income youth and adults 

Post Secondary: 
Placement (1P1 –Postsecondary) = 97.01% 
Credentials (2P1-Postsecondary) = 82.76% 

Secondary: 
5S2 Post Secondary Credits Attained 68%  

Secondary: 
3S1Total Placement Rate 53%  
2S1 Academic Reading 18% 
2S2 Academic Attainment Math 12%  
Covid 19 shutdown had a major impact on our 
state testing results.  Most school districts were 
playing catchup all of 2020-2021. 

Individuals preparing for non-traditional 

fields 
Post Secondary: 
Placement (1P1 –Postsecondary) = 100% 

Secondary: 
4S1 NonTraditional Concentrators 73%  
5S2 Post Secondary Credits Attained 79%  

Post Secondary: 
Credentials (2P1-Postsecondary) = 69.23% 

Secondary: 
1S1 Graduation Rate 58% 
3S1 Total Placement 42%  
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 Identify Strength(s) 

How are these strengths being sustained in the 

region? 

Identify Gap(s) 

What are the root causes of the gaps? 

 

Single parents, including single pregnant 

women 

Post Secondary: 
Placement (1P1 –Postsecondary) = 97.83% 
Credentials (2P1-Postsecondary) = 90.91% 

Secondary: 
5S2 Post Secondary Credits Attained 100% 

Secondary: 
1S1 Graduation Rate 33% 

Out-of-workforce individuals  Post Secondary: 
Placement (1P1 –Postsecondary) = 66.67% 
Credentials (2P1-Postsecondary) = 80.00% 

English learners Post Secondary: 
Placement (1P1 –Postsecondary) = 100% 

Secondary: 
3S1 Total Placement 100% 

Post Secondary: 
Credentials (2P1-Postsecondary) = 50.00% 

Homeless individuals described in section 

725 of the McKinney-Vento Homeless 

Assistance Act (42 U.S.C. 11434a) 

 
 

Youth who are in, or have aged out of, the 

foster care system 
Post Secondary: 
Placement (1P1 –Postsecondary) = 100% 
Credentials (2P1-Postsecondary) = 100% 

 

Youth with a parent who—  

is a member of the armed forces (as such 

term is defined in section 101(a)(4) of title 

10, United States Code); and  

is on active duty (as such term is defined in 

section 101(d)(1) of such title) 

 

 

 

 

Post Secondary: 
Placement (1P1 –Postsecondary) = 100% 
Credentials (2P1-Postsecondary) = 100% 

Secondary: 
5S2 Post Secondary Credits Attained 63% 
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 Identify Strength(s) 

How are these strengths being sustained in the 

region? 

Identify Gap(s) 

What are the root causes of the gaps? 

Performance of Students from Major Racial and Ethnic Groups 

American Indian or Alaskan Native Placement (1P1) / Credentials (2P1)  

Asian Placement (1P1) / Credentials (2P1)  

Black or African American  Placement (1P1) Credentials (2P1) 

Hispanic/Latino Placement (1P1) Credentials (2P1) 

Native Hawaiian or Other Pacific Islander Placement (1P1) / Credentials (2P1)  

White  Placement (1P1) / Credentials (2P1) 

Two or More Races Placement (1P1) Credentials (2P1) 

Unknown   Credentials (2P1) 

 

Questions for Discussion:  

● How are students performing in your CTE programs? 

● What is the variation in performance among students in different programs? 

● What is the variation in performance among students in different special populations and subgroups? 

● How are your schools and colleges performing compared to the state overall performance? 
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STEP 3: Analyze CTE Programs 

Part 1: Size, Scope, and Quality 
 

Perkins V Section 134(c)(2)(B)(i)   

The local needs assessment shall include 

(B) A description of how career and technical education programs offered by the eligible recipient are—  

(i) sufficient in size, scope and quality to meet the needs of all students served by the eligible recipient; 

 
What does the law mean? 

Each needs assessment must include a description of how CTE programs offered in the region are sufficient in size, scope, and quality to meet the needs of 

all students. 

State Definitions: 
 

Size:  

Program size reflects an appropriate number of students in order to be effective and meet local business and industry demand as determined by the 

regional needs assessment. The program size will account for physical parameters and limitations of the program.  

 

Scope:  

As specified in K.S.A. 71-1802, CTE programs must: 

● be designed to prepare individuals for gainful employment in current or emerging technical occupations requiring other than a baccalaureate 

or advanced degree 

● lead to technical skill proficiency, an industry-recognized credential, a certificate, or an associate degree 

● be delivered by an eligible institution 

In addition, CTE state-approved programs of study/Pathways relate to high-skill, high-wage, or in-demand careers aligned with the economic and 

workforce development needs in the state or region by: 

● Linking programs across learning levels through articulation agreements, dual credit opportunities, aligned curriculum, etc.  

● Aligning programs with business and industry needs and local economic indicators  

● Providing multiple entry and exit points to programs of study 

● Emphasizing development of essential workplace skills through applied academics 

● Providing workplace learning opportunities to all students, including special populations 

 

Quality:  

Program quality is the measure of how successfully each program addresses academic performance, workplace standards, competencies, and skills 

necessary for success within their program of study.  

 

The Kansas State Department of Education has established the following secondary quality measures for CTE programs: 
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● Eligible recipients reach local targets based on state and federal Core Indicators of Performance. 

● Local recipients use local labor market data to identify CTE Pathways’ alignment to projected employment demand. 

● Professional development is provided to faculty and staff to enhance student learning and ensure the implementation of high-quality CTE 

Pathways. 

● CTE Pathways are reviewed based on advisory council’s input and local business and industry projections. 

● CTE Pathways include at least one articulation agreement and industry credentialing, where appropriate. 

● All students are provided with equitable access to CTE programs of study via Individual Plans of Study (IPS) implementation.  

● Equipment and technology encourage student attainment of relevant, rigorous technical skills. 

 

The Kansas Board of Regents has established the following postsecondary quality measures for CTE programs: 

● Eligible recipients negotiate local targets based on state and federal Core Indicators of Performance.  

● Local recipients demonstrate the need for CTE programs by presenting labor market data and economic development projections that indicate 

current or projected employment demand.  

● Professional development is provided to faculty and staff to enhance student learning and ensure the implementation of high-quality CTE 

programs. 

● CTE programs of study are systematically reviewed based on advisory council’s input and local business and industry projections. 

● CTE programs participate in program alignment and provide industry credentialing. 

● All students are provided with equitable access to CTE programs of study.  

 

Complete the table on the following pages. Add rows as needed. 
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Q5: How do schools and colleges in the region determine that programs… 
 

Question Answer Areas for Improvement  

Are of sufficient size Multiple factors are taken into consideration, including 
available resources and cost of implementation, local business 
and industry need, student population, and any possible 
physical or space limitations or expectations of specific 
programs. 

In some cases, it is difficult to recruit students for 
academic programming that doesn’t appeal to students 
who are looking for a “flashy” career.  We can continue 
to provide data to students in ways they understand 
about the potential for high wage and high demand jobs. 

Relate to real-world 

work environment 

(Scope) 

Advisory Boards are created for each program that include 
industry-specific employers and experts.  The people in the 
field help review our curriculum to ensure the learning relates 
to the current work environment.  

Continue to create relationships with local business and 
industry and allow them into the classroom to provide hands-
on experiences and to serve as mentors to specific pathway 
concentrators. 

Help students 

advance to future 

education 

(Scope) 

Partnerships between secondary and postsecondary including 
articulations and concurrent programs.   
Data systems such as the National Student Clearinghouse, and 
KHEStats (provided by KBOR) can help to determine where 
students are matriculating along with their performance at the 
next institution.  In addition, some four-year institutions 
provide feedback data about our transfer students.  Using that 
data, we can better help students along their path.   

Improvement in the area of communication between 
secondary and post secondary institutions.  Both institutions 
need to have the same goal of doing what is in the best 
interest of their students and community. All secondary and 
post secondary schools in our region need to work together to 
serve our students and not feel like they are in competition 
with each other.  

Are of high quality Student achievement, faculty development and evaluation, and 
satisfaction levels of local, applicable business and industry 
partners can demonstrate quality.  In addition, institutions can 
complete internal analyses and participate in external 
determinations as well.  Examples of internal analysis include:  
Assessment of Student Learning, Program Review, Review of 
student course evaluations, Standard evaluation of Faculty 
Members (Initial Assessment of Qualifications and Continued 
Assessment of Performance).  Examples of external 
determinations include:  
Program-Specific Accreditation processes, State-Level 
Evaluation of Data (KTIP, KHEStats, etc..) Institutional 
Accreditation, Various Benchmarking Reports as applicable.  

Due to the high demand and low supply of educators it is 
becoming increasingly more difficult to find highly qualified 
teachers to work in our districts.  This is not just a local issue, 
this is a nationwide issue. Districts need to do a better job of 
“growing their own” teachers. Professional Development 
opportunities need to be more geared on subject specific so 
that teachers can continue to gain knowledge in their subject 
area. 
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STEP 3: Analyze CTE Programs 

Part 2: Progress toward Implementing Programs of Study 
 
Perkins V Section 134(c)(2)(C) 

The local needs assessment shall include 

(C) An evaluation of progress toward the implementation of career and technical education programs and programs of study. 

 

What does the law mean? 

The needs assessment will include an evaluation of progress toward the implementation of CTE programs and programs of study. The program of study 

starts at the secondary education level (Pathway) and continues through postsecondary education. This requirement addresses current and future plans to 

support the implementation of programs and programs of study. 

 

Perkins V Sec. 2(41) 
Program of Study: 

The term ‘program of study’ means a coordinated, non duplicative sequence of academic and technical content at the secondary and postsecondary level 

that—  

(A) incorporates challenging state academic standards, including those adopted by a State under section 1111(b)(1) of the Elementary and Secondary  

      Education Act of 1965;  

(B) addresses both academic and technical knowledge and skills, including employability skills;  

(C) is aligned with the needs of industries in the economy of the State, region, Tribal community, or local area;  

(D) progresses in specificity (beginning with all aspects of an industry or career cluster and leading to more occupation-specific instruction);  

(E) has multiple entry and exit points that incorporate credentialing; and  

(F) culminates in the attainment of a recognized postsecondary credential. 

 

 

Complete the table on the next page. Add rows as needed. 
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Q6: How do schools and colleges in the region implement programs of study? Address each 

attribute (A-F) in the federal definition above. 

 

Implementation Process Strengths Needs/Gaps 

(A) incorporates challenging state academic 
standards, including those adopted by a State 
under section 1111(b)(1) of the Elementary and 
Secondary Education Act of 1965 

Curriculum evaluation and potential 
adjustments.  Course level assessment to 
ensure students are learning the expected 
outcome. 

We need to try to implement change in a 
faster way.  The lag that occurs in educational 
programming can be detrimental to learning.  
However all steps required for change are 
often necessary. 

(B) addresses both academic and technical 
knowledge and skills, including employability 
skills 

Curriculum adjustments have been made to 
include technical reading skills, and 
employability skills are being emphasized daily 
in all classes, not just CTE classes. 

Encourage business and industry partners to 
be active in the advisory capacity. A gap 
between what is being taught and what skills 
are needed in the area of business & industry 
is a constant item on our advisory board 
agenda. 

(C) is aligned with the needs of industries in the 
economy of the State, region, Tribal 
community, or local area 

Many meetings within our region have been 
conducted where business and industry, 
postsecondary institutions, and secondary 
institutions come together to assure what is 
being taught in the classroom is relevant to the 
workplace.  Tying in employability skills with 
curriculum standards. Example: Showing up on 
time, meeting deadlines, working as a team, 
following instructions to complete a task. 

With Covid 19 still prevalent in our 
communities, it has been difficult to get 
business and industry representatives into our 
classrooms to tie curriculum expectations with 
workplace reality. 

(D) progresses in specificity (beginning with all 
aspects of an industry or career cluster and 
leading to more occupation-specific instruction) 

Pathways in secondary programs lend 
themselves to a broad overview of a career 
cluster, and then concurrent education 
opportunities and post-secondary opportunities 
provide the specificity into the program of 
choice.  

Students occasionally will set their pathway 
into a specific program and then change their 
plans.  This can cause barriers in the sense that 
students may have to go back and start again 
in some process.  The more knowledge we can 
provide upfront, the better all students will be.   
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Implementation Process Strengths Needs/Gaps 

(E) has multiple entry and exit points that 
incorporate credentialing 

For this process, the multiple exit points is a 
significant strength for many CTE programs.  
Many CTE programs provide exit points with 
credentials embedded so that a student can 
be qualified for positions upon exit.  Level 1 
and 2 Certificates are exit points that also 
lead into an Associates Degree. 

Entry points for programming at the post-
secondary level can be a barrier for some 
students.  Cohort-based programs tend to 
have only one entry point per year.  

(F) culminates in the attainment of a 
recognized postsecondary credential. 

All post secondary programs in this region 
provide this opportunity of attainment. 

Occasionally students will exit prior to the 
completion of the credential due to their 
need to go straight to work.  The draw of the 
potential salary that they will earn based on 
the skills they have already learned early in a 
program can be hard to deny.   
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STEP 3: Analyze CTE Programs 

Part 3: Recruitment, Retention, and Training of CTE Educators 

 
Perkins V Section 134(c)(2)(D) 

The local needs assessment shall include… 

(D) A description of how the eligible recipient will improve recruitment, retention, and training of career and technical education teachers, 

faculty, specialized instructional support personnel, paraprofessionals, and career guidance and academic counselors, including individuals in 

groups underrepresented in such professions. 

 

What does the law mean? 

Eligible recipients must evaluate their current and future recruitment, retention, and professional development needs. This may require analysis of teacher 

or other professional shortage. The needs assessment will include a description of how the eligible recipient will improve recruitment, retention, and 

training of CTE teachers, faculty, specialized instructional support personnel, paraprofessionals, and career guidance and academic counselors, including 

individuals in groups underrepresented in such professions. 

 

 
Complete the table on the next page. Add rows as needed. 
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Q7: How do schools and colleges in the region recruit, retain, and train CTE educators and 
support staff? 

 
Process Strengths Needs/Gaps 

Recruitment 

Posting Job Announcements 

Using industry-specific list serves and 
announcement boards.  Also connecting with 
local business and industry to meet people who 
may be interested in positions.  
Instructor positions may be attractive to those 
looking for a different annual schedule and less 
“in the field” labor.  Additionally, some colleges 
and schools have rich benefit packages that 
may entice potential applicants. 

In general, CTE Instructors can be 
compensated at a higher rate in their specific 
industry than in education.  More funding 
support for higher salaries would be useful for 
schools and colleges.   

Training 

Industry Related Certifications 
Perkins funding allows for individuals who may 
not have the industry-specific training to obtain 
that upon hire.  

Educator salaries need to be competitive with 
industry credentialed employees to entice 
them to crossover to become educators. 

Education Training 

Schools and colleges can develop CTE 
instructors’ pedagogy and andragogy 
techniques by providing in-house professional 
development.  

More time and effort spent developing these 
professional development activities.  

Retention 

Salary 
Instructors are typically part of a bargaining 
unit associated with annual negotiation of 
salary. 

Being competitive with industry salaries is very 
difficult for schools and colleges. 
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STEP 3: Analyze CTE Programs 

Part 4: Progress toward Improving Access and Equity 
 

Perkins Section 134(c)(2)(E) 

The local needs assessment shall include… 

(E) A description of progress toward implementation of equal access to high-quality career and technical education courses and programs of 

study for all students, including— 

(i) strategies to overcome barriers that result in lower rates of access to, or performance gaps in, the courses and programs for special 

populations; 

(ii) providing programs that are designed to enable special populations to meet the local levels of performance; and 

(iii) providing activities to prepare special populations for high-skill, high-wage, or in-demand industry sectors or occupations in 

competitive, integrated settings that will lead to self-sufficiency. 

What does the law mean? 

This requirement is focused on supports for special populations. The needs assessment shall include a description of: 

● Existing and proposed strategies to overcome barriers to success of students in special populations;  
● Programs that are designed to enable special populations to meet the local levels of performance; and 
● Activities which prepare special populations for high-skill, high-wage, or in-demand industry occupations that will lead to self-sufficiency. 

 

 

Perkins V Sec. 2(48) 

SPECIAL POPULATIONS.-- The term “special populations” means--  

(A) individuals with disabilities;  

(B) individuals from economically disadvantaged families, including low-income youth and adults;  

(C) individuals preparing for non-traditional fields;  

(D) single parents, including single pregnant women;  

(E) out-of-workforce individuals;  

(F) English learners;  

(G) homeless individuals described in section 725 of the McKinney-Vento Homeless Assistance Act (42 U.S.C. 11434a);  

(H) youth who are in, or have aged out of, the foster care system; and  

(I) youth with a parent who—  

(i) is a member of the armed forces (as such term is defined in section 101(a)(4) of title 10, United States Code); and  

(ii) is on active duty (as such term is defined in section 101(d)(1) of such title).  
 

According to ESEA of 1965 Sec. 1111(h)(1)(C)(ii), the term ‘‘subgroup of students’’ means—  

(A) economically disadvantaged students; 

(B) students from major racial and ethnic groups; 

(C) children with disabilities; and  

(D) English learners. 
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Checklist 
 

Each special population and each subgroup must be addressed in the following three (3) questions Q8, Q9, and/or Q10. Once you have addressed the 

group, use the checklist below to ensure that each population/subgroup has been mentioned.  

 

Addressed 

in Q8, Q9, 

and/or 10? 

 

Population 

 Perkins V – special populations Sec. 2(48) 

X (A) individuals with disabilities; (includes ESEA 1111(h)(1)(C)(ii)(C)) 

X (B) individuals from economically disadvantaged families, including low-income youth and adults; (includes ESEA 1111(h)(1)(C)(ii)(A)) 

X (C) individuals preparing for non-traditional fields;  

X (D) single parents, including single pregnant women;  

X (E) out-of-workforce individuals;  

X (F) English learners; (includes ESEA 1111(h)(1)(C)(ii)(D)) 

X (G) homeless individuals described in section 725 of the McKinney-Vento Homeless Assistance Act (42 U.S.C. 11434a);  

X (H) youth who are in, or have aged out of, the foster care system; and  

X (I) youth with a parent who—  

(i) is a member of the armed forces (as such term is defined in section 101(a)(4) of title 10, United States Code); and  

(ii) is on active duty (as such term is defined in section 101(d)(1) of such title.  

 ESEA of 1965 Sec. 1111(h)(1)(C)(ii) (B) students from major racial and ethnic groups; 

X American Indian or Alaskan Native 

X Asian 

X Black or African American  

X Hispanic/Latino 

X Native Hawaiian or Other Pacific Islander 

X White 

X Two or More Races 

X Unknown 
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Q8: What strategies are used to remove barriers to success of students in special 

populations? Refer to STEP 2: Analyze Student Performance for performance strengths and gaps in 
your region.  
 

Strength Which special population(s) Strategies for Sustaining 

All schools in our region have an Multi Tier 
Support System in place that assists in student 
success with implementing a variety of strategies 
to be successful in all academic areas. 
 

All special population areas (A-I) and All 
racial and ethnic groups  

Continue to look at different strategies and 
opportunities that will increase the opportunities for 
Special Population students to be successful in and out 
of the classroom. 

A “clothes closet” has been established in several 
schools that allows students that may be in need 
of clothes, hygiene products, etc to obtain 
whatever they may need at no cost. This 
opportunity has been established by 
Communities in Schools having a presence in 
many of our school buildings. 

(B) individuals from economically 
disadvantaged families, including low-

income youth and adults; 

Continue to support Communities in Schools and be 
sure to publicize all services that they offer on many 
different platforms. Whether that be social media, 
school announcements, or postings throughout the 
school. 

Career Counselling upon entry 

(C) Individuals preparing for non-
traditional fields, as well as All special 

population areas (A-I) and All racial and 
ethnic groups 

The current Title III grant to support this position 
requires the college to implement the position long 
term.  Also, space is being created for both offices and 
a career counseling lab in the new Mitchell Career and 
Technology Center (MCTC) in Chanute.   

Many secondary schools have hired a full-time 
ESL teacher/Coordinator. 

(F) English learners 
Continue to reach out to all students that are in need 
of ESL services.  

Kansas Works is Housed on campus and in the 
future will be housed in the new Technology 
Center 

(E) Out of workforce individuals and (D) 
single parents and pregnant mothers, 

along with any special population needing 
additional assistance 

Building office space and a testing center specifically 
to house Kansas Works at the Technology center.  This 
is a long-standing (more than 10 years) relationship 
with the college in the region and Kansas Works. 

Promise Scholarship  
All Kansas residents who qualify 

(specifically related to (B) economically 
disadvantaged students) 

Work through the Admissions, CTE faculty members, 
and through Financial Aid Counseling, including 
ongoing training.   
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Aggressive promotional campaign to ensure all 
potential students know about the scholarship 
opportunity.  

Gap Which special population(s) Strategies for Improvement 

Total Placement Rate  

 
 
 

All special population areas (A-I) and All 
racial and ethnic groups 

To increase our promotion opportunities of each of 
our pathway/career opportunities. Whether that be 
the creation of pathway videos, increasing our number 
of business & industry tours, or increasing our number 
of tours to local post secondary institutions. Allowing 
the students to hear about our pathways/programs 
multiple times throughout their middle school and 
high school careers would be valuable in our 
placement of our students. 

 
Graduation Rate 
 
 

All special population areas (A-I) and All 
racial and ethnic groups 

To increase our graduation rate, secondary schools 
need to increase the opportunities to allow students 
to explore their career options at an earlier age. 
Whether that be through job shadowing multiple 
times at an earlier grade level, or increase the number 
of students participating in Work-Based Learning 
Experiences (Internships). 

High fees for Nursing Program 
 

Any special population that is (B) 
economically disadvantaged 

Continued evaluation of fees.  Significant campus level 
scholarships.  Potential significant increase to the Pell 
Grant. Full utilization of the Kansas Promise Act.  
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Q9: How do schools and colleges ensure that programs are designed for success of 

students in special populations?  
Refer to STEP 2: Analyze Student Performance for performance strengths and gaps in your region. 
 

Strength Which special population(s) Strategies for Sustaining 

Talent Search programs have been established in 
all area secondary schools. 
 
 

(G), (H) and (I), along with All special 
population areas (A-I) and All racial and 

ethnic groups 

Talent Search is provided through a federal grant.  
While it does have an end-date on the current grant 
allocation, the college has maintained the Talent 
Search grant for over 20 years.  

 
Promise Act Scholarship  
 

All Kansas residents who qualify 
(specifically related to economically 

disadvantaged students) 

Ongoing financial Aid training and information, 
including notifications if GPA falls below the 
expectations of the scholarship guidelines.  This 
includes an appeal process and a probationary status. 

Follow all ADA rules (A) Individuals with Disabilities The college in this region meets all expectations 
regarding the federal mandates associated with ADA 
accommodations.  

 
Clubs/Organizations – Counseling Services 
 

All special population areas (A-I) and All 
racial and ethnic groups 

College funds are allocated through the general fund 
for all clubs/organizations, including those specific to 
CTE programs.  Studies have shown that students 
involved with clubs/organizations are more likely to 
persist and graduate.  

Faculty with experience with English learners and 
an International Coordinator position 

(F) English Learners The college in this region maintains a full time 
international coordinator who works with faculty and 
students to provide additional services when needed.  

Master Planning at the College including the 
Strategic Plan, Strategic Technology Master Plan, 
and the Educational Master Plan.  

All special population areas (A-I) and All 
racial and ethnic groups 

These master plans are updated on a regular rotation 
and are funded annually.  A computer replacement 
plan as well as a classroom and laboratory renovation 
plans are examples of how these plans help maintain 
and advance these programs for students.  The latest 
example is the Mitchell Career and Technology Center 
(MCTC), a $3.6 million renovation planned to open fall 
of 2022. 
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Strength Which special population(s) Strategies for Sustaining 

Assessment of Student Learning – all courses 
All special population areas (A-I) and All 

racial and ethnic groups 

The college maintains one of the most aggressive 
assessment of student learning systems in the country.  
Each course assesses each learning outcome each time 
it is taught and data from this activity is used to 
continuously improve the course offerings and is 
directly tied to the budgeting system for the college.   

Gap Which special population(s) Strategies for Improvement 

NO ESL courses at Post Secondary Level 
 

(F) English Learners 
The college continuously evaluates the need for ESL 
courses.  Currently there is insufficient need for this 
supportive measure.   
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Q10: What activities in the region prepare special populations for high-wage high-skill in-

demand occupations and lead to self-sufficiency?  
Refer to STEP 2: Analyze Student Performance for performance strengths and gaps in your region.  
 

Strength Which special population(s) Strategies for Sustaining 

Secondary schools in our region host Career Fairs 
for all students to attend that allows for area 
business & industry to talk about their companies 
and post any positions that are available. 

All special population areas (A-I) and All 
racial and ethnic groups 

Continue to involve KansasWorks and their career 
education opportunities for students over the age of 
18 to assist in the successful transition from secondary 
to employment. 

Students in our region are given the opportunity 
to tour area business and industry work sites to 
learn about what job opportunities exist in our 
areas. 
 

All special population areas (A-I) and All 
racial and ethnic groups 

Continuing exploring additional resources are available 
in our region to promote job opportunities and gain 
additional skills that will provide job placement after 
completion of secondary or post secondary education 
programs. 

Secondary students (Seniors only) in our region 
are allowed Work-Based Learning opportunities 
that offer experiences during the regular school 
day to intern at an area businesses to obtain real 
world work experience. 

All special population areas (A-I) and All 
racial and ethnic groups 

Continue to increase our Work-Based Learning 
programs in our region. Our district works well in 
sharing resources. That could consist of internship 
opportunities or sharing CTE programs. Creating a 
strong cohort in our region has been a huge plus for 
our students.  

Articulation Agreements (Nursing/Technology) 
with 4 year learning 

All special population areas (A-I) and All 
racial and ethnic groups 

Articulation agreements are reviewed regularly (per 
each agreement) to ensure we are seamlessly 
integrated with the next educational opportunity.   

B&I guest speakers  
All special population areas (A-I) and All 

racial and ethnic groups 

For years the college in this region has invited industry 
professionals to provide supplemental education, be 
judges for CTE competitions, and other direct 
interaction with our students.  This often results in 
excellent networking opportunities for our students 
and ultimately to career placement.  

 
 
 

  



34 

 

Strength Which special population(s) Strategies for Sustaining 

Gap Which special population(s) Strategies for Improvement 

Total Placement Rate  

 
 
 
 

All special population areas (A-I) and All 
racial and ethnic groups 

To increase our promotion opportunities of each of 
our pathway/career opportunities. Whether that be 
the creation of pathway videos, increasing our number 
of business & industry tours, or increasing our number 
of tours to local post secondary institutions. Allowing 
the students to hear about our pathways/programs 
multiple times throughout their middle school and 
high school careers would be valuable in our 
placement of our students. 

Graduation Rate 

 
 

All special population areas (A-I) and All 
racial and ethnic groups 

To increase our graduation rate, secondary schools 
need to increase the opportunities to allow students 
to explore their career options at an earlier age. 
Whether that be through job shadowing multiple 
times at an earlier grade level, or increase the number 
of students participating in Work-Based Learning 
Experiences (Internships). 

Need Exit Counseling 
All special population areas (A-I) and All 

racial and ethnic groups 

The college has only recently added the career 
counselor with the Title III grant to provide intake 
assistance and career counseling.  However, it is the 
vision of the college to expand the job description to 
include exit counseling and career placement 
assistance.  

Better Job Placement Data – Strategic Initiative. 
All special population areas (A-I) and All 

racial and ethnic groups 

The current data that is available (including KTIP 
reports) are great, however, we seek more specific 
data on ways we can improve the programs and 
student-level placement information from the 
Department of Labor would be extremely helpful.   
Better exit data is part of the college’s strategic plan. 
We currently work ont his through the follow up 
report, however if we could supplement this report 
with DOL data, this would be ideal.  
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Strength Which special population(s) Strategies for Sustaining 

More Hiring Fairs / Job Fairs for Students  
Continue working with Perkins Advisory groups 
into hiring pathways 

All special population areas (A-I) and All 
racial and ethnic groups 

The college currently does not conduct any specific job 
fairs for CTE graduates.  However, with the creation of 
the new career counselor, these events can be added 
in future years.  

 



Chanute Region Perkins Needs Assessment 

11/17/2021 Via Zoom and in SU213 

 

Attendance: Dr. Sarah Robb, Kim Ewert, Tina Friend, Holly Hamm, Kathy Brennon, Sherri Bagshaw, Jamie 

Manhart, Leah Hoesli, Darcie Croisant, Brenda Krumm, Laura Mallett, Tony Jacobson. 

The meeting was called to order at 1:30 P.M. 

Dr. Robb shared spreadsheets to the members present and will be sending out those spreadsheets to 

the members to review. The resources for the data came from KBOR and ONET. Dr. Robb will be 

contacting Vera at KBOR to see if the data has been fully updated. 

The question was asked: When overproducing in a program do we keep Perkins for those programs? 

 

Programs that were highlighted and discussed as either new programs or programs that are needed 

included:   

Paralegal 

Industrial Maintenance Technology 

Aerostructures 

Diagnostic Medical Sonography 

Dietary Manager 

Plumbing 

Auto Collision Repair / Automotive Service Technology 

Medical Laboratory Technology 

Data associated with Demand and Wage was reviewed for all of these programs. 



 

New programs that were discussed included: 

-Transportation / Truck Driving 

(Discussion) Barton Community College has this program. This is no longer being offered at Fort Scott 

Community College. Allen Community was looking into this a few years ago. The closest place to train is 

Beloit, KS. There is a 2 day training for students to obtain a learners permit. The students would need to 

go back for a 5 day training when they are of age to get their full CLD. 

-Auto Mechanic 

(Discussion) Erie High School has been discussing expanding their Automotive program with NCCC. 

-Child Care Workers 

(Discussion) 

KCCTO (KS Childcare Training Opportunities) Childcare Aware KS has online trainings available. 

-The observation has been made that there were huge differences between in-person vs. online success 

rates. This observation included the Spring 2020 semester when the students were suddenly changed to 

all online classes. 

 

-Have until February to turn in the assessment 

Once in, annual reports would be used to make notes for any changes 

-Members should look through the Occupation List to see if there are any other opportunities to expand 

or change. 

-There was discussion about area high schools sharing instructors for specific programs to be able to 

have larger class sizes and to continue the programs. 

Please send any suggestions or ideas to Dr. Robb. 

The next meeting will be held on December 15th  

The meeting was adjourned at 2:25 P.M. The minutes were typed by Tony Jacobson. 



Chanute Region Perkins Needs Assessment 

11/17/2021 Via Zoom and in SU213 

 

Attendance: Dr. Sarah Robb, Tina Friend, Holly Hamm, Kathy Brennon, Sherri Bagshaw, Darcie Croisant, 

Laura Mallett, Scott Cunningham, Tony Jacobson. 

The meeting was called to order at 1:35 P.M. 

Dr. Robb gave highlights of the previous meeting and request any additional thoughts or ideas. 

Hollye asked about a Vet Tech program. ICC has this program. 

Amy asked about truck driving simulators 

Darcie let the group know that starting March 1st it will be $4,000 for the class (CDL). April 18-19th going 

to Beloit with 9 Students. 

Dr. Robb went over the new programs at NCCC, Industrial Maintance Technology (IMT), Aerostructures, 

and Dietary Manager. Construction and Welding will be in the MCTC starting Fall 2022. HVAC and 

Electrical labs will be built in the MCTC. There is still unplanned space available. 

It was suggested that a Culinary Arts program would be very useful. There is high need in the area but 

not a high wage. There are 79 Serve Safe Certified students at CHS this year. The Serve Safe certification 

is good for any food service job. 

There is the possibility of an Automotive program starting between NCCC and Erie HS, post secondary 

program still in the works. Currently looking at a location in Erie (old bus barn). Looking at Fall of 2023 if 

possible. 

There is a high demand for CNAs but not high wage. Phlebotomy students are not needing the 

certification. Generally they receive on the job training. 

Dr. Robb shared the statistics for certificate/degree completions. Overall NCCC is doing well and is above 

state averages. The one area that is a struggle is in the non-traditional gender concentration. 

It was requested that the local high schools be invited to the MCTC to showcase what is and could be 

available. 

The meeting was adjourned at 2:25 P.M. The minutes were typed by Tony Jacobson. 



Analysis Tool Used in Meeting Discussion Chanute Region Needs Assessment Meetings

Region Name: Chanute

CIP Program Name Program Size Demand Wage
2‐year Average 
Concentrator Count

  Total Annual 
Openings   Annual Wage

11.0901 COMPUTER AND INFORMATION TECHNOLOGY * 80 $54,815 SEK
11.1006 COMPUTER SUPPORT SPECIALIST * 80 $54,815 SEK
22.0303 COURT REPORTER * 26 N/A
46.0201 CONSTRUCTION TECHNOLOGY 30 90 $37,052 SEK ‐ Construction Laborers
46.0401 INDUSTRIAL ENGINEERING TECHNOLOGY 13
47.0101 ELECTRICAL TECHNOLOGY * 47 $65,550 SEK ‐ Electricians
47.0201 HEATING, VENTILATION, AND AIR CONDITIONING 42 21 $56,417 SEK ‐ HVAC Mechanics and Installers
48.0508 WELDING 115 94 $43,128 SEK Welders, Cutters, Solderers, and Brazer
51.0707 HEALTH INFORMATION TECHNOLOGY 13 180 $53,450 KS ‐ onetonline
51.0713 HEALTHCARE CODING 8 9 $40,370 Openings ‐ SEK / Wage ‐ onetonline
51.0801 MEDICAL ASSISTANT 15 17 $29,495 SEK
51.0803 OCCUPATIONAL THERAPY ASSISTANT 31 77 $62,904 Openings ‐ KS / Wage ‐ SEK
51.0904 EMERGENCY MEDICAL TECHNICIAN 12 28 N/A SEK 
51.0909 SURGICAL TECHNOLOGY 16 97 $45,967 KS
51.1009 PHLEBOTOMY * 173 $28,114 KS
51.2603 MEDICATION AIDE 54 47 $27,232 SEK
51.3801 REGISTERED NURSE 141 116 $58,111 SEK
51.3901 LICENSED PRACTICAL NURSE 61 30 $40,695 SEK
51.3902 CERTIFIED NURSE AIDE 181 199 $28,470 SEK
52.0302 ACCOUNTING 15 135 $31,749 SEK
22.0302 Paralegal Just Started 297 $45,072 KS
47.0303 Industrial Maintenance Technology Just Started 68 $56,593 KS
47.0607 Aerostructures Just Started 122 $57,685 KS
51.0910 DIAGNOSTIC MEDICAL SONOGRAPHY 2022 Start 49 $77,252 SEK
51.3104 DIETARY MANAGER 2022 Start 8 $30,879 KS

46.0503 Plumbers, Pipefitters, and Steamfitters 30 $48,420
47.0603 AUTO COLLISION REPAIR TECHNOLOGY 14 $46,218 SEK
47.0604 AUTOMOTIVE SERVICE TECHNOLOGY 33 $33,845 SEK
51.1004 MEDICAL LABORATORY TECHNOLOGY 16 $49,463 SEK

Transportation / Truck Driving
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Analysis Tool Used for Occupational Outlook (By Education Attainment) Chanute Region Needs Assessment

Southeast
11-9061 Funeral Service Managers *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Associate's degree Less than 5 years None
15-1134 Web Developers *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Associate's degree None None
15-1151 Computer User Support Specialists 342 361 19 5.6% 0.5% 65 6 224 22 19 2 308 30 N/A N/A Some college, no degree None None
15-1152 Computer Network Support Specialists *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Associate's degree None None
17-3011 Architectural and Civil Drafters *** *** *** *** *** *** *** *** *** *** *** *** *** $42,835 $39,707 Associate's degree None None
17-3012 Electrical and Electronics Drafters *** *** *** *** *** *** *** *** *** *** *** *** *** $30,922 * $30,149 * Associate's degree None None
17-3013 Mechanical Drafters 86 83 -3 -3.5% -0.4% 28 3 59 6 -3 0 84 9 $51,545 $53,746 Associate's degree None None
17-3019 Drafters, All Other *** *** *** *** *** *** *** *** *** *** *** *** *** $47,393 * $47,256 * Associate's degree None None
17-3022 Civil Engineering Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** $41,340 $41,763 Associate's degree None None
17-3023 Electrical and Electronics Engineering Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** $61,435 $61,048 Associate's degree None None
17-3025 Environmental Engineering Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** $48,882 $39,395 Associate's degree None None
17-3026 Industrial Engineering Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** $49,642 $49,160 Associate's degree None None
17-3027 Mechanical Engineering Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** $48,801 $48,537 Associate's degree None None
17-3029 Engineering Technicians, Except Drafters, All Other *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Associate's degree None None
19-4011 Agricultural and Food Science Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Associate's degree None Moderate-term on-the-job training
19-4031 Chemical Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** $53,947 $57,246 Associate's degree None Moderate-term on-the-job training
19-4051 Nuclear Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** $84,263 * $85,661 * Associate's degree None Moderate-term on-the-job training
19-4091 Environmental Science and Protection Technicians, Including Health *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Associate's degree None None
19-4093 Forest and Conservation Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Associate's degree None None
19-4099 Life, Physical, and Social Science Technicians, All Other *** *** *** *** *** *** *** *** *** *** *** *** *** $45,836 * $46,281 * Associate's degree None None
23-2011 Paralegals and Legal Assistants *** *** *** *** *** *** *** *** *** *** *** *** *** $31,173 $30,242 Associate's degree None None
23-2091 Court Reporters *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Postsecondary non-degree award None Short-term on-the-job training
23-2099 Legal Support Workers, All Other *** *** *** *** *** *** *** *** *** *** *** *** *** $54,160 * $54,150 * Associate's degree None None
25-2011 Preschool Teachers, Except Special Education 107 113 6 5.6% 0.5% 44 4 67 7 6 1 117 12 $38,533 $40,557 Associate's degree None None
25-4031 Library Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** $40,575 $42,005 Postsecondary non-degree award None None
25-9041 Teacher Assistants 1,846 1,822 -24 -1.3% -0.1% 973 97 959 96 -24 -2 1,908 191 N/A N/A Some college, no degree None None
27-2011 Actors *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Some college, no degree None Long-term on-the-job training
27-4011 Audio and Video Equipment Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** $51,974 * $52,188 * Postsecondary non-degree award None Short-term on-the-job training
27-4012 Broadcast Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** $21,912 $19,285 Associate's degree None Short-term on-the-job training
29-1124 Radiation Therapists *** *** *** *** *** *** *** *** *** *** *** *** *** $74,828 $74,319 Associate's degree None None
29-1126 Respiratory Therapists 102 128 26 25.5% 2.3% 32 3 29 3 26 3 87 9 $51,820 $52,542 Associate's degree None None
29-2021 Dental Hygienists 88 82 -6 -6.8% -0.7% 35 4 21 2 -6 -1 50 5 N/A N/A Associate's degree None None
29-2031 Cardiovascular Technologists and Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** $34,318 * $28,310 * Associate's degree None None
29-2032 Diagnostic Medical Sonographers *** *** *** *** *** *** *** *** *** *** *** *** *** $72,099 $71,621 Associate's degree None None
29-2033 Nuclear Medicine Technologists *** *** *** *** *** *** *** *** *** *** *** *** *** $79,561 * $78,071 * Associate's degree None None
29-2034 Radiologic Technologists 187 200 13 7.0% 0.7% 48 5 58 6 13 1 119 12 $51,851 $49,268 Associate's degree None None
29-2035 Magnetic Resonance Imaging Technologists *** *** *** *** *** *** *** *** *** *** *** *** *** $60,323 * $60,280 * Associate's degree Less than 5 years None
29-2041 Emergency Medical Technicians and Paramedics 416 421 5 1.2% 0.1% 75 8 203 20 5 0 283 28 N/A N/A Postsecondary non-degree award None None
29-2053 Psychiatric Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** $25,317 * $26,762 * Postsecondary non-degree award Less than 5 years Short-term on-the-job training
29-2054 Respiratory Therapy Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Associate's degree None None
29-2055 Surgical Technologists *** *** *** *** *** *** *** *** *** *** *** *** *** $43,564 $39,587 Postsecondary non-degree award None None
29-2056 Veterinary Technologists and Technicians 76 91 15 19.7% 1.8% 24 2 43 4 15 2 82 8 $39,268 $30,643 Associate's degree None None
29-2057 Ophthalmic Medical Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Postsecondary non-degree award None None
29-2061 Licensed Practical and Licensed Vocational Nurses 396 392 -4 -1.0% -0.1% 134 13 166 17 -4 0 296 30 $40,695 $40,252 Postsecondary non-degree award None None
29-2071 Medical Records and Health Information Technicians 113 125 12 10.6% 1.0% 35 4 41 4 12 1 88 9 N/A N/A Postsecondary non-degree award None None
29-2099 Health Technologists and Technicians, All Other *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Postsecondary non-degree award None None
29-9099 Healthcare Practitioners and Technical Workers, All Other *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Postsecondary non-degree award None None
31-1014 Nursing Assistants 1,757 1,763 6 0.3% 0.0% 946 95 1,026 103 6 1 1,978 199 N/A N/A Postsecondary non-degree award None None
31-2011 Occupational Therapy Assistants *** *** *** *** *** *** *** *** *** *** *** *** *** $62,904 $60,463 Associate's degree None None
31-2021 Physical Therapist Assistants 138 158 20 14.5% 1.4% 64 6 120 12 20 2 204 20 $55,966 $57,656 Associate's degree None None
31-9091 Dental Assistants 121 113 -8 -6.6% -0.7% 54 5 77 8 -8 -1 123 12 $35,285 * $36,756 * Postsecondary non-degree award None None
31-9092 Medical Assistants 140 154 14 10.0% 1.0% 57 6 105 10 14 1 176 17 $29,495 $29,350 Postsecondary non-degree award None None
31-9094 Medical Transcriptionists *** *** *** *** *** *** *** *** *** *** *** *** *** $32,437 $30,999 Postsecondary non-degree award None None
31-9097 Phlebotomists *** *** *** *** *** *** *** *** *** *** *** *** *** $28,114 $27,823 Postsecondary non-degree award None None
33-1021 First-Line Supervisors of Fire Fighting and Prevention Workers 91 93 2 2.2% 0.2% 23 2 35 4 2 0 60 6 $42,304 $39,006 Postsecondary non-degree award Less than 5 years Moderate-term on-the-job training
33-2011 Firefighters *** *** *** *** *** *** *** *** *** *** *** *** *** $24,602 $21,965 Postsecondary non-degree award None Long-term on-the-job training
33-2021 Fire Inspectors and Investigators *** *** *** *** *** *** *** *** *** *** *** *** *** $52,942 * $53,171 * Postsecondary non-degree award 5 years or more Moderate-term on-the-job training
35-2013 Cooks, Private Household *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Postsecondary non-degree award Less than 5 years None
39-4031 Morticians, Undertakers, and Funeral Directors *** *** *** *** *** *** *** *** *** *** *** *** *** $49,394 * $54,927 * Associate's degree None Long-term on-the-job training
39-5012 Hairdressers, Hairstylists, and Cosmetologists *** *** *** *** *** *** *** *** *** *** *** *** *** $18,400 $18,479 Postsecondary non-degree award None None
39-5092 Manicurists and Pedicurists *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Postsecondary non-degree award None None
43-3031 Bookkeeping, Accounting, and Auditing Clerks 1,267 1,191 -76 -6.0% -0.6% 748 75 684 68 -76 -8 1,356 135 $31,749 $31,925 Some college, no degree None Moderate-term on-the-job training
43-4151 Order Clerks *** *** *** *** *** *** *** *** *** *** *** *** *** $31,492 $33,278 Some college, no degree None Short-term on-the-job training
43-4161 Human Resources Assistants, Except Payroll and Timekeeping *** *** *** *** *** *** *** *** *** *** *** *** *** $37,470 $37,513 Associate's degree None None
43-9031 Desktop Publishers *** *** *** *** *** *** *** *** *** *** *** *** *** $28,789 * $29,074 * Associate's degree None Short-term on-the-job training
49-2021 Radio, Cellular, and Tower Equipment Installers and Repairers *** *** *** *** *** *** *** *** *** *** *** *** *** $36,096 * $36,490 * Associate's degree None Moderate-term on-the-job training
49-2022 Telecommunications Equipment Installers and Repairers, Except Line Installers *** *** *** *** *** *** *** *** *** *** *** *** *** $68,170 $65,351 Postsecondary non-degree award None Moderate-term on-the-job training
49-2093 Electrical and Electronics Installers and Repairers, Transportation Equipment *** *** *** *** *** *** *** *** *** *** *** *** *** N/A N/A Postsecondary non-degree award None Long-term on-the-job training
49-2094 Electrical and Electronics Repairers, Commercial and Industrial Equipment *** *** *** *** *** *** *** *** *** *** *** *** *** $51,808 $50,924 Postsecondary non-degree award None Long-term on-the-job training
49-2095 Electrical and Electronics Repairers, Powerhouse, Substation, and Relay *** *** *** *** *** *** *** *** *** *** *** *** *** $86,959 * $88,404 * Postsecondary non-degree award Less than 5 years Moderate-term on-the-job training
49-2097 Electronic Home Entertainment Equipment Installers and Repairers *** *** *** *** *** *** *** *** *** *** *** *** *** $17,609 * $17,973 * Postsecondary non-degree award None Short-term on-the-job training
49-3011 Aircraft Mechanics and Service Technicians *** *** *** *** *** *** *** *** *** *** *** *** *** $51,238 * $50,901 * Postsecondary non-degree award None None
49-3023 Automotive Service Technicians and Mechanics 354 343 -11 -3.1% -0.3% 95 10 245 24 -11 -1 329 33 $33,845 $32,804 Postsecondary non-degree award None Short-term on-the-job training
49-9021 Heating, Air Conditioning, and Refrigeration Mechanics and Installers 169 201 32 18.9% 1.7% 50 5 130 13 32 3 212 21 $56,417 $58,655 Postsecondary non-degree award None Long-term on-the-job training
49-9062 Medical Equipment Repairers *** *** *** *** *** *** *** *** *** *** *** *** *** $40,431 * $40,866 * Associate's degree None Moderate-term on-the-job training
51-4012 Computer Numerically Controlled Machine Tool Programmers, Metal and Plastic 119 152 33 27.7% 2.5% 39 4 100 10 33 3 172 17 N/A N/A Postsecondary non-degree award None Moderate-term on-the-job training
51-4111 Tool and Die Makers *** *** *** *** *** *** *** *** *** *** *** *** *** $53,181 $49,528 Postsecondary non-degree award None Long-term on-the-job training
51-5111 Prepress Technicians and Workers 196 226 30 15.3% 1.4% 77 8 180 18 30 3 287 29 $29,920 $29,279 Postsecondary non-degree award None None
53-3032 Heavy and Tractor-Trailer Truck Drivers 1,881 1,878 -3 -0.2% 0.0% 774 77 1,363 136 -3 0 2,134 213 $41,242 $39,277 Postsecondary non-degree award None Short-term on-the-job training
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